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Reading at Woodlea Primary School

Woodlea Primary School has introduced the CUSP curriculum for reading and writing as part
of the University of Chichester Trust’s dedication for all young people to be inspired by an
excellent education that raises their aspirations and enriches their lives. Through our reading
curriculum, we want pupils to be aspirational: making the effort to reach higher standards,
read widely and deepen knowledge. We also want pupils to be evidence-informed: curious,
thoughtful, and able to use what they know to make sense of the world.

Intent

At Woodleaq, our intent is that every child becomes a confident, fluent, and enthusiastic
reader who can access the full curriculum and develop a lifelong love of reading. We
believe that reading is central to pupils’ academic success, personal development, and
future opportunities. We want our children to see reading as something meaningful,
enjoyable and valuable: a habit that supports them not only in school, but throughout their
lives.

Proodicteing Our reading curriculum is built around high-quality literature and
A ambitious teaching. CUSP Reading is structured around three core
—— | | | - pillars: explicit vocabulary instruction, prosodic reading, and thinking
hard about texts. Reading competencies are progressively and
— systematically mapped so that pupils build the knowledge, fluency,

and comprehension needed to become successful readers.

The literature spine has been carefully chosen to provide pupils with a rich and diverse
reading diet. Texts include heritage texts, contemporary literature, poetry, non-fiction, books
with diverse representation, strong female role models, and texts that explore social, ethical
and moral issues. For example, pupils encounter texts linked to kindness, bereavement,
environmental responsibility, prejudice, belonging, resilience, disability, mental health,
refugees, Windrush, and modern British culture.

Our aim is that our pupils read books that act as windows, mirrors and sliding doors: helping
them to understand themselves, others and the wider world. We want children to leave
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Woodlea with the confidence to read fluently, discuss texts thoughtfully, use ambitious
vocabulary, and make meaningful connections between reading and the wider curriculum.

Implementation

Reading is taught through a carefully sequenced curriculum that ensures consistency,
progression, and ambition from Year 1 to Year 6. Pupils study core texts alongside
supplementary texts that have been deliberately chosen to build background knowledge,
broaden pupils’ reading experiences, and help them make connections. In KS2, CUSP
Reading is taught through daily 30-40-minute lessons. In KS1, the same principles are used,
with reading and writing balanced across English lessons alongside daily phonics teaching.

Each CUSP Reading lesson includes three key elements:
1. Explicit vocabulary instruction

Teachers directly teach important vocabulary so that pupils can understand and use new
language. This supports comprehension, writing, discussion, and access to the wider
curriculum.

2. Prosodic reading and fluency

Fluency is explicitly taught using strategies such as echo reading, repeated reading, and
pre-reading. Pupils are supported to read with accuracy, pace, expression and
understanding.

3. Thinking hard about texts

Pupils are taught to retrieve, infer, summarise, predict, compare, explain authorial choices,
explore themes, and give personal responses. Questions are deliberately varied so that pupils
learn to think deeply about what they have read.

We ensure that all pupils can access ambitious texts. Teachers use adaptive practice,
including scaffolding, adjusted Knowledge Notes, enlarged texts, reduced text volume,
additional modelling, and carefully planned support. The CUSP Scaffolding Toolkit supports
teachers to adapt lessons so that every learner can thrive.
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Reading is also promoted beyond taught lessons. Pupils experience regular story time, class
texts, independent reading, reading across the curriculum and opportunities to discuss
books. Teachers make explicit links between texts, authors, themes, vocabulary, and wider
curriculum learning.

Impact

The impact of our reading curriculum is that pupils become fluent, confident, and thoughtful
readers who can access learning across the curriculum and enjoy reading widely.

We expect pupils to:

e read with increasing fluency, accuracy, expression and stamina;

e understand and use a rich range of vocabulary;

e talk confidently about books, authors, themes and characters;

e retrieve, infer, summarise, compare and explain ideas from texts;

e make links between reading, writing and wider curriculum knowledge;
e develop positive attitudes towards reading;

e see themselves and others represented in the books they read;

e be prepared for the next stage of their education.

Leaders monitor the impact of reading through lesson visits, pupil voice, book looks,
assessment information, fluency checks, phonics outcomes, and professional dialogue with
teachers. CUSP provides subject leadership tools to review whether the long-term sequence
is followed, whether vocabulary and prosodic reading are evident, whether pupils are
scaffolded effectively, and whether pupils demonstrate positive attitudes towards reading.

Ultimately, our reading curriculum supports Woodlea pupils to become aspirational,
knowledgeable and curious readers who are able to unlock all aspects of the curriculum
and engage confidently with the wider world.
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Phonics and Early Reading at Woodlea Primary School

Woodlea Primary School teaches phonics and early reading through Little Wandle Letters
and Sounds Revised as part of our commitment to excellent, inclusive and evidence-
informed teaching.

Intent

At Woodleq, we believe that every child can become a fluent, confident reader and writer.
We know that learning to read is one of the most important things children will learn to do at
primary school, as it gives them access to the full curriculum and opens the door to future
learning.

Through Little Wandle Letters and Sounds Revised, we teach children the alphabetic code in
a systematic and carefully sequenced way. Children build on their knowledge of sounds and
letters over time, learning to blend for reading and segment for spelling. We want pupils to
use their phonic knowledge confidently so that they can tackle unfamiliar words, read with
increasing fluency, and develop independence as readers.

We also believe that early reading is about more than decoding. We want children to enjoy
books, talk about stories, develop vocabulary, and see themselves as readers. From the
earliest stages, children are supported to read for both pleasure and purpose, building the
confidence, curiosity and motivation they need to become lifelong readers. We teach
Phonics with fidelity to the scheme and as part of a wider culture of reading enjoyment.

Implementation

Phonics is taught daily in Reception and Year 1 using the Little Wandle Letters and Sounds
Revised progression. In Reception, children make a strong start, with teaching beginning
early in the Autumn term. Children are taught Phase 2 and Phase 3 grapheme-phoneme
correspondences before moving into Phase 4, where they learn to read words with adjacent
consonants. In Year 1, children review prior learning and are taught Phase 5 so that they
become increasingly fluent and accurate when reading and spelling.
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Lessons are taught using consistent routines, language, and resources. This supports all
children by reducing cognitive load and ensuring that every adult teaches phonics in the
same clear and precise way. Children are taught to recognise graphemes, say the
corresponding sounds, blend sounds to read words, read tricky words, segment to spell, and
apply their learning in reading and writing. Little Wandle also supports the National
Curriculum expectation that pupils read books matched to their developing phonic
knowledge and re-read these books to build fluency and confidence.

Children take part in reading practice sessions three times a week. These sessions are taught
in small groups by trained adults and use fully decodable books matched to each child’s
secure phonic knowledge. Each reading practice session has a clear focus: decoding,
prosody, and comprehension. Children read each book more than once so that they
develop accuracy, expression, understanding, vocabulary and confidence.

Assessment is central to our approach. Teachers use Assessment for Learning during every
lesson to identify children who need additional practice. We believe in responding quickly
when children find learning difficult so that gaps do not widen. Children who need exira
support receive Daily Keep-up sessions, using the same Little Wandle routines and resources
but in smaller steps with more repetition.

In Year 2 and beyond, pupils who have not yet secured the alphabetic code receive
targeted phonics support. Where needed, children access Rapid Catch-up so that they can
close gaps quickly and continue to access the wider curriculum. Children new to the schoal,
new to English or working below age-related expectations are assessed carefully so that
support matches their needs.

Reading for pleasure is promoted alongside phonics. Children take home a decodable book
matched to their current phonic knowledge so that they can practise successfully with their
family. They also take home books to share and enjoy. Adults read aloud regularly,
classrooms provide inviting reading areas, and children are encouraged to talk about books,
stories, rhymes and vocabulary.
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Impact

The impact of our phonics and early reading curriculum is that children learn to read

accurately, fluently, and with confidence. Pupils develop secure knowledge of grapheme-
phoneme correspondences, apply their phonic knowledge when reading unfamiliar words,

read common exception words with increasing automaticity, and use phonics to support
spelling.

We expect children to:

make strong progress through the Little Wandle progression;
read fully decodable books matched to their secure phonic knowledge;
develop accuracy, fluency, prosody and comprehension;

pass the Year 1 Phonics Screening Check, unless they require further individualised
support;

receive rapid, effective support if they are at risk of falling behind;
use phonics confidently in reading and writing across the curriculum;

see themselves as successful readers.

Leaders monitor the impact of phonics through lesson visits, coaching, assessment
information, book matching, reading practice sessions, pupil progress discussions and
outcomes from the Phonics Screening Check. Assessment is used to identify gaps quickly
and ensure that support is timely and precise.

Ultimately, our aim is that every child at Woodlea becomes a reader: a child who can
decode, understand, enjoy and talk about books with confidence. Through high-quality
phonics feaching and a strong culture of reading, pupils are given the tools they need to
access learning, develop independence, and experience the joy of reading.
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Writing at Woodlea Primary School

Woodlea Primary School teaches writing through CUSP Writing as part of our commitment to
excellent, inclusive and evidence-informed teaching. This reflects the University of Chichester
Academy Trust’'s ambition to create a vibrant and aspirational family of academies,
transforming life chances for pupils through high-quality teaching and learning.

Intent

At Woodleq, our intent is that every child becomes a confident, capable, and thoughtful
writer who can communicate clearly, creatively and effectively. We believe that writing is a
powerful tool: it allows children to express ideas, explain knowledge, share opinions, tell
stories, and communicate with different audiences for different purposes.

Our writing curriculum works in close partnership with our CUSP Reading curriculum. Through
carefully chosen texts, rich vocabulary, explicit teaching and meaningful writing
opportunities, children learn that reading and writing are deeply connected. Just as our
reading curriculum helps pupils to access the wider world, our writing curriculum gives them
the tools to communicate with confidence within it.

CUSP Writing is designed to explicitly teach pupils the knowledge and competencies they
need across the different aspects of writing, including vocabulary, grammar, punctuation,
transcription, composition, text conventions, and the writing process. The curriculum breaks
down the broad aims of the National Curriculum into carefully sequenced steps so that
pupils build secure understanding over time and can apply this knowledge flexibly in a range
of contexts. The curriculum is deliberately designed so that pupils revisit key concepts in
multiple contexts. This “Reduce and Revisit” approach means that pupils are not rushed
through too many text types but instead return to carefully selected forms of writing so that
they can build fluency, confidence and depth of understanding over time.

At Woodleaq, we also recognise that writing is developed through high-quality talk. Pupils are
taught to use spoken language to explore ideas, rehearse sentences, clarify thinking, and
prepare for written outcomes. This is aligned to the CUSP Oracy Strategy, which recognises
talk as a foundation for pupils being able to process, make sense of and communicate their
learning.
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We want pupils to take pride in their writing, understand themselves as authors, and write
with increasing accuracy, stamina, independence, and imagination. By the time pupils
conclude their time at Woodlea, we want them to see writing as purposeful, valuable and
empowering.

Implementation

Writing is taught through a carefully sequenced CUSP curriculum that builds knowledge
cumulatively from Year 1 to Year 6. The CUSP English long-term sequence ensures that pupils
experience a wide range of writing outcomes, including narrative, description, recount,
instructions, letters, reports, explanations, persuasive writing, biography, balanced argument,
speeches and poeftry. Units are revisited across year groups so that pupils can deepen
understanding, refine skills and apply prior learning in new contexts.

Pupils study key text forms through Block A and Block B units. In Block A, pupils are introduced
to a text form and its associated concepts through a highly structured sequence. In Block B,
pupils revisit the text form, consolidate prior learning and apply their knowledge with greater
independence and creativity.

As in CUSP Reading, lessons follow the six phases of a CUSP lesson: Connect, Explain,
Example, Attempt, Apply and Challenge. This structure supports teachers to activate prior
learning, explicitly teach new knowledge, model writing clearly, guide pupils through
practice, and then enable them to apply and refine their writing. These phases are not rigidly
linear; teachers move between them to provide additional modelling, guided practice or
feedback where needed.

Writing lessons include explicit teaching of grammar, punctuation, vocabulary, sentence
structure, and text conventions. Pupils are shown how these features work within high-quality
examples before they practise and apply them in their own writing. This helps children
understand not only what to include, but why writers make particular choices.

A key principle of our implementation is that pupils secure sentence-level mastery before
being expected to produce extended outcomes. CUSP Writing supports pupils to learn
concepts in the context of model texts, practise them at sentence level, and then apply
them through planning, drafting, writing, and editing. A strong focus is placed on sentence
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composition because we believe that great writing is built on great sentences. CUSP
provides specific sentence composition resources to support pupils in developing the
foundations of sentence construction and manipulation, with additional “Strong Start”
materials to secure this important knowledge. Strong Start materials are used where
appropriate to support sentence-level mastery, from saying and writing complete sentences
through to manipulating sentence structures for effect. Teachers use these materials
strategically, responding to the needs of their class, and using flexible content time where
additional practice is required.

Across a writing unit, pupils are supported to:
e understand the purpose, audience and context for writing;
e explore high-quality models;
e learn key vocabulary and grammatical structures;
e practise sentence composition and manipulation;
e use structured talk to rehearse vocabulary, sentences and ideas before writing;
e plan and orally rehearse ideas;
e draft, edit and improve writing;
e publish or present extended outcomes where appropriate.

Teachers use modelling, worked examples, shared writing, and guided practice so that all
pupils understand the expectations of high-quality writing. Scaffolds are used carefully to
support pupils with SEND, pupils who need additional structure, and pupils who require further
practice before writing independently. These may include vocabulary banks, sentence
stems, oral rehearsal, modelled examples, planning frames, reduced cognitive load, and
targeted adult support.

Oracy is deliberately planned within writing lessons. Pupils are taught how to use talk
partners, talk trios and talk groups, as well as routines like “turn and talk”, to prepare ideas
and rehearse spoken language before writing. This supports pupils to develop richer
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vocabulary, clearer sentence construction, and greater confidence in communicating their
ideas.

Teachers use flexible content time responsively. This may be used to revisit misconceptions,
provide additional editing time, strengthen franscription, secure handwriting and spelling
fluency, rehearse high-quality sentences, or extend opportunities for pupils to perform,
present, or refine their writing.

Impact

The impact of our writing curriculum is that pupils become increasingly confident, accurate,
and independent writers. They learn to write for different purposes and audiences, selecting
vocabulary, grammar, and structure with growing conftrol.

We expect pupils to:
e write clearly and coherently for a range of purposes;
e USe ambitious and precise vocabulary;
e apply grammar and punctuation accurately;
e compose sentences with increasing confidence and variety;
e understand the features of different text types;
e plan, draft, edit and improve their writing;
e take pride in presentation and franscription;
e make links between reading, writing and wider curriculum knowledge;
e develop their own voice as writers.

Leaders monitor the impact of writing through lesson visits, book looks, pupil voice,
moderation, assessment of information, and professional dialogue with teachers. We look for
evidence that pupils are building knowledge over time, applying taught skills, using
vocabulary effectively, and producing writing that reflects both the intended curriculum and
their growing confidence as authors.
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Ultimately, our aim is that every child at Woodlea becomes a writer: a pupil who can
communicate with accuracy, imagination and purpose. Through CUSP Writing, pupils are

given the knowledge, models, vocabulary and practice they need to write successfully
across the curriculum and beyond.
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Handwriting at Woodlea Primary School

Woodlea Primary School teaches handwriting through our bespoke Woodlea handwriting
programme, designed to support all pupils from early mark-making to fluent, functional
handwriting. This forms part of our commitment to excellent, inclusive and evidence-
informed teaching, ensuring that every child develops the physical foundations; confidence
and automaticity needed to write successfully across the curriculum.

Intent

At Woodleaq, our intent is that every child develops handwriting that is legible, fluent,
comfortable, and functional. We believe handwriting is not simply about neat presentation;
it is a vital part of learning. When handwriting becomes automatic, children are better able
to focus on spelling, vocabulary, sentence construction, composition, and meaning.

Our bespoke handwriting programme recognises handwriting as a whole-body skill. Children
need secure physical foundations, including posture, core strength, shoulder stability, wrist
position, hand strength, finger control, pencil grip, paper position, pencil pressure and visual-
motor coordination. These foundations are always linked to meaningful writing practice so
that handwriting supports pupils’ thinking, communication, and curriculum access.

The programme is organised around four key strands:
1. Strengthening the Body
Preparing to Write

Practising Patterns, Letters and Joins

A LD

Developing Flow and Fluency

Through these strands, pupils move from early mark-making to accurate letter formation,
appropriate joining, increased stamina, and fluent written communication.
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Implementation

Handwriting is tfaught explicitly, consistently, and regularly across the school. Lessons follow a
clear progression from physical readiness to pattern practice, to letter formation, to joins,
and then to fluent application in real writing tasks.

Our approach begins with Strengthening the Body. Pupils take part in brief, focused activities
that develop the gross and fine motor control needed for handwriting. In KS1, this includes
playful activities such as crawling, climbing, balancing, animal walks, vertical surface work,
playdough, threading, tweezers, cutting, construction and pre-writing patterns. In KS2, this
becomes more age-appropriate through short movement circuits, wall press-ups, planks,
resistance work, controlled shading, precision construction, handwriting warm-ups and
planned movement breaks during longer writing tasks.

Children are then supported with Preparing to Write. Across the school, pupils use the shared
language of the Four Ps (which stems from the Little Wandle handwriting scheme):

e Posture —sitting in a stable, comfortable position;

e Pencil grip — using a functional grip that supports control and comfort;

e Paper position — positioning and steadying the paper effectively;

e Pressure — using appropriate pencil pressure so writing is clear without causing fatigue.

The programme then develops pupils’ ability to practise patterns, letters and joins. In
Reception and KS1, children practise pre-writing patterns and then learn lower-case letters in
families according to shared movement patterns. Consistent Little Wandle letter formation
phrases are used so that children hear the same language when forming letters. Capital
letters are infroduced once lower-case formation is secure. As pupils move through school,
they learn correct sizing, spacing, orientation, and the diagonal and horizontal strokes
needed to join letters appropriately.

The final strand is Developing Flow and Fluency. Pupils are taught that fluency does not
simply mean writing quickly. Handwriting is only fruly fluent when it is readable, efficient, and
comfortable enough for the demands of classroom learning. Staff model handwriting as a
movement-based skill, with attention given to both the process of writing and the quality of
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the final written outcome. Pupils are taught to increase pace carefully while maintaining
legibility, control and comfort.

Teachers use modelling, verbal prompts, shared routines, movement breaks, visual examples,
additional practice and early identification of difficulty to support all pupils. Where pupils find
handwriting difficult, staff consider the underlying barriers, such as posture, pencil pressure,
wrist position, hand strength, visual tracking or fatigue, rather than freating handwriting as
only a “finger” task.

Impact

The impact of our handwriting programme is that pupils develop the physical control,
confidence and automaticity needed to write successfully across the curriculum.
Handwriting supports learning rather than becoming a barrier to it.

We expect pupils to:
e it with increasing stability and conftrol;
e use a functional pencil grip and appropriate paper position;
e apply suitable pencil pressure;
e form letters and digits accurately;
e develop consistent sizing, spacing and alignment;
e USe joins appropriately when letters are secure;
e write with increasing stamina, fluency and comfort;
e maintain legibility across longer pieces of writing;

e focus more fully on spelling, composition and meaning because handwriting becomes
more automatic.

The success of our approach is seen not only in improved presentation, but in pupils’ ability
to participate fully in written learning. Pupils develop handwriting as a tool for thinking,
communicating, and recording across the curriculum. The intended long-term impact is that
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pupils leave Woodlea able to write with sufficient legibility, speed, comfort and automaticity
to meet the demands of their next stage of education.
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Spelling at Woodlea Primary School

Woodlea Primary School teaches spelling through Spelling Shed. This supports our wider
English curriculum by helping pupils understand how words work, how spelling patterns are
formed, and how accurate spelling enables them to communicate clearly and confidently.

Intent

At Woodleq, our intent is that every child becomes a confident, accurate, and independent
speller. We believe that spelling is not simply about memorising word lists; it is about
understanding the structure of words, recognising patterns, applying phonics, exploring
meaning, and using spelling knowledge effectively in writing.

Our spelling curriculum builds directly on pupils’ early phonics knowledge from Little Wandle
and supports the development of fluent, accurate writing through CUSP Writing. Pupils are
taught to use their knowledge of sounds, graphemes, syllables, morphology and etymology
to make informed spelling choices. This helps children understand not only how words are
spelled, but why they are spelled that way.

Through Spelling Shed, pupils learn spelling patterns and rules in a carefully sequenced way,
linked to the National Curriculum spelling requirements. Each week focuses on a spelling
objective, with words chosen as examples of a specific pattern, sound, prefix, suffix or
spelling rule.

We want pupils to see spelling as purposeful and empowering. Secure spelling allows pupils
to write with greater confidence, fluency and independence, reducing cognitive load so
they can focus more fully on vocabulary, sentence construction, composition, and meaning.

Implementation

Spelling is tfaught explicitly and systematically using the Spelling Shed scheme. The lesson
sequence is planned to build on acquired knowledge over time, so pupils move through
their stage in order and revisit prior learning regularly. Challenge weeks are included
throughout the scheme and draw on statutory word lists from the National Curriculum
spelling appendix.
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Each Spelling Shed lesson includes clear, structured components. These can be taught as
one weekly lesson or split intfo shorter sessions across the week. A typical weekly structure
includes:

e Revise and Introduction — pupils revisit previous spelling patterns and are infroduced to
the new words of the week;

e Main Teaching Input — pupils explore the spelling pattern, including syllables, tricky
sounds, word structure and morphology;

e Independent Practice — pupils practise applying the pattern with increasing
independence;

e Consolidation — pupils recap the objective and secure understanding.

Spelling lessons focus on active word study. Pupils sort words, segment words, identify sounds,
use sound buttons and Elkonin boxes, explore syllables and look closely at tricky parts within
words. These approaches help children connect spelling to their phonics knowledge while
developing a deeper understanding of the alphabetic code.

A key part of our approach is teaching pupils about morphology. Pupils learn that many
words can be broken into meaningful parts, such as root words, prefixes, and suffixes. For
example, pupils learn how a base word can be changed by adding affixes and how these
parts affect meaning. This supports spelling, reading comprehension, and vocabulary
development.

Pupils also explore etymology where appropriate, helping them understand the origins of
words and why some spellings may be unusual. This encourages curiosity about language
and helps pupils make links between spelling, vocabulary, and meaning.

Spelling Shed also supports pupils through purposeful activities such as alphabetising, cloze
sentences and choosing the correct spelling from close alternatives. These tasks require
pupils to read, understand, and apply spelling words in context, rather than simply copying
them.

Online practice is used to support engagement, retrieval, and fluency. Teachers can assign
word lists so that pupils practise at school or at home through Spelling Shed games. Where
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pupils have limited access to devices at home, school provides opportunities for additional
practice.

Impact

The impact of our spelling curriculum is that pupils develop the knowledge, strategies, and
confidence needed to spell accurately in independent writing. Pupils learn to recognise
patterns, apply rules, use phonics knowledge, understand word structure, and make
thoughtful spelling choices.

We expect pupils to:
e apply phonics knowledge when spelling unfamiliar words;
e recognise and use common spelling patterns and rules;
e understand prefixes, suffixes, root words and word families;
e segment words into sounds and syllables;
e identify tricky or unusual parts of words;
e spell statutory and challenge words with increasing accuracy;
e use spelling knowledge across independent writing;
e develop confidence and independence as writers.

Leaders monitor the impact of spelling through lesson visits, book looks, spelling outcomes,
pupil voice, assessment information and evidence of spelling application in wider writing. We
look for pupils using taught spelling patterns accurately, correcting errors, applying word
knowledge across subjects, and becoming increasingly confident with ambitious
vocabulary.

Ultimately, our aim is that every child at Woodlea becomes a confident speller who
understands how words work. Through Spelling Shed, pupils are given the knowledge,
practice and motivation they need to spell accurately, write fluently and communicate
successfully across the curriculum and beyond.



